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Finlay Community School

At Finlay Community School, we strive to ensure that all children become successful,
fluent readers by the end of Key Stage One and believe this is achievable through a
combination of strong, high quality, discrete phonics teaching combined with a whole
language approach that promotes a ‘Reading for Pleasure’ culture.

As learners in our school, our children:

e Use the skills of segmenting and blending to read words.

¢ Have the opportunity to engage in a variety of activities that will support and develop
their learning and skills.

e Become fluent and confident readers by applying their phonics knowledge learnt
through each set of sounds.

e Use and apply their phonics knowledge in other curriculum subjects when reading,
spelling and writing.

1.2 Theory behind our Intent:

The Rose Report (2006) emphasised high quality phonics as an important part of the word
decoding skills required by children to develop higher level whole language and
comprehension skills. This approach is in alignment with our belief that we first ‘learn to
read’ and then ‘read to learn’.

Bold Beginnings November 2017 stated that “All primary schools should: make sure that the
teaching of reading, including systematic synthetic phonics, is the core purpose of the
Reception Year.”

The Reading Framework: teaching for foundations of literacy states (2022) “Close and
regular assessment of children as they learn to read is vital if teaching is to match their
capacity to learn and if difficulties are to be identified when they first arise, and overcome.”

This policy is aimed at reinforcing a consistent, high quality approach to the teaching of
phonics across the Early Years Foundation Stage (EYFS), Key Stage One and on into Key
Stage Two for children who still need this further support.

2. Implementation

At Finlay Community School, we use Read Write Inc scheme to engage our children in
developing their phonics learning. Our principal aim is to develop the children’s phonological
awareness, the ability to segment and blend words and read common exception words on
sight. This will then help children to progress into becoming fluent readers and writers.

Our teaching at all levels includes a range of:
¢ Whole class teaching.
o Differentiated groups within KS1.
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e Individual and group work.
e Small intervention groups.

2.2 Reception

Phonics is taught 5 times weekly for 30 — 45 minutes each from the start of the academic year.
Children are to be split into ability groups and taught a sound for 5 days. The aim is to
complete set 1 and 2 before the children reach Year 1 with the ability to segment and blend
CVC/ CCVC words, and recognise some tricky words. Alien words are to be introduced ready
for year 1 when a group is ready.

Children get to practice their phonics knowledge daily through incidental learning such as
flashing cards and fred talk games.

2.3 Year1l

The Read, Write Inc programme is the sole programme used. Children in Year 1 have access
to high quality daily phonics sessions for 40 - 50 minutes. Teaching 5 sounds a week. Groups
are differentiated to ensure all children reach their full potential; teachers work with groups
on a rotational basis to ensure high quality provision for all children. The underlying aim of
Year 1 should be to ensure all children have completed set 1, 2 & 3 sounds from the Read,
Write Inc programme. They should have plenty of practice in recognising ‘alien’ or pseudo
words, in readiness for the Phonic Screening Check and to give them the confidence to read
any word. Children should aim to read and write all the common exception words for Years 1
and 2.

NB: Phonics screening takes place in June - further details can be found below in National
Phonics Screening.

2.4Year2
Phonics is taught every day for 40 - 50 minutes from the start of the academic year. The Read,
Write Inc programme is the sole programme used. Teaching includes set 1,2 & 3 sounds. The
aim is for:

- Children to be confident to read all of set 1, 2 and 3 sounds

- Children to become confident of alternative spelling patterns

- Children to be able to read with fluency

- Children to be able to read multi-syllabic words
In line with our intent guide and progression map, children who are working at Age Related
Expectations should be signed off the RWI programme in spring term.

Once the children are off the programme, they will move onto whole class reading with a high
quality text.

2.5 Structure of a daily phonics lesson:



Finlay Community School

More information regarding the planning and teaching of each phonics lesson can be
found in the RWI teacher planning guide, or lesson plans can be downloaded from the
RWI portal, in the handbook or on oxford owl.

Every lesson will begin with a speed sounds lesson. This includes:

2.51 Set 1 sounds:

Teach new sound

Say the sound

Read the sound

Review the sounds

Write the letter

Speed write — review of previous taught sounds.
Fred talk (oral)

2.52 Set 2/ 3 sounds:

Each lesson will begin with a speed sounds lesson. This includes:
Teach new sound

Say the sound

Read the sound

Review the sounds

Read the words with the new taught sound in.

Review the words from previous taught sounds.

Reading assessment with Alien words.

Spell with Fred fingers- 2 -3 words.

Spell review, children write words with previously taught sounds in — 2- 3 words.

2.53 Storybook/Reading within Phonics

After the children’s speed sound session, they will read a storybook, which is fully decodable.
These are mapped out and progressive, with a range of stories per phonics set. These are
organised in the phonics book cupboard, with book bag books placed alongside the decodable
RWI storybook.

Day by day storybook sessions — 5-day timetable. Green colour book and above.

Day 1:

Phonics speeds sound lesson

Speed sounds from storybook. (Adult model)

Story green word cards (Adult model)

Speedy green words (Adult model)

Red words (Adult model)

Partner practise in storybooks (at tables)

Teacher will read the story introduction to the story — you can do this in a special book like
trainer said to make it more interesting. (Children close their books).

Day 2:
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Phonics speeds sound lesson

Speed sounds from storybook. (Adult model)

Story green word cards (Adult model)

Speedy green words (Adult model)

Red words (Adult model)

Partner practice in story books (at tables)

Adults read aloud with expression - no questions etc, just reading.
Children have first read — Fred talk (In head if they can).

Day 3:

Phonics speeds sound lesson

Speed sounds from storybook (partner practise — at tables) — Fred in Head.
Story green word cards (partner practise — at tables) - Fred in Head.
Speedy green words (partner practise — at tables) - Fred in Head.

Red words (partner practise — at tables) - Fred in Head.

Children have second read - Fred in Head.

Hold a sentence - from handbook.

Day 4:

Phonics speeds sound lesson

Story green word cards (partner practise — at tables) - Fred in head.
Speedy green words (partner practise — at tables) - Fred in head.
Red words (partner practise — at tables) - Fred in head.

Children have third read - Fred in Head with expression.

Think about the story - questions and think aloud.

Hold a sentence - from handbook.

Day 5:

Phonics speeds sound lesson

Speedy green words (partner practice) — Fred in head.

Children have fouth read - Fred in Head with expression.

Questions to talk about; these are in the RWI book.

Hold a sentence (Green onwards make up a decodable sentence about the book) (Yellow
and above, write the answers to the questions — just 1 question).

2.6 Phonics Interventions

Pupil progress and attainment is monitored throughout the year. RWI assessments are
completed half-termly, and YARC Reading Assessments are used termly, to monitor children’s
reading rate, reading accuracy and comprehension. These assessments inform new
groupings, but also inform the provision and intervention that is best suited for that pupil.
The interventions below can be carried out by the Class Teacher, Teaching Assistant or the
Academic Mentor.
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In addition to the whole class teaching of phonics, we provide intervention
programmes for children in EYFS and KS1 to ensure all children reach their full
potential. Interventions are run in a variety of ways, including whole group teaching, games
and activities. We also use the 1:1 RWI tutoring intervention called fast track, which is a small
phonics session 1:1 with an adult looking at the gaps of that particular child. This includes:
reviewing of sounds, reading of words with a particular sounds in, reading words containing
previous sounds to gain confidence, reading alien words and developing reading fluency. The
aim of these sessions is to enable pupils to gain confidence.

In KS2, Phonics is not explicitly taught daily but is referred to so that children can make
connections between early Phonics learning and reading and spelling. The aim is that pupils
in KS2 are able to decode words with increasing accuracy and fluency, and have a secure
phonological awareness. Should a pupil not be working at Age Related Expectations, RWI or
Rapid Reading would be used as an intervention.

Should children require additional intervention to RWI or Rapid Reading, precision teaching
can be used following the advice of external agencies including speech and language, and the
Advisory Teaching Service.

As children move throughout KS2, Spelling Shed is used to further develop children’s
understanding of spelling patterns and alternative patterns for same sounds e.g. tion/sion

Lively, age-appropriate stories and texts are closely matched to children’s’ increasing
knowledge of phonics and tricky words. Alongside reading, children are taught the English
alphabetic code for spelling, vocabulary and grammar. They rapidly build up their spelling
knowledge and are soon able to spell complex words confidently.

Children are introduced to a breadth of vocabulary in their reading, which soon leads to an
adventurous choice of words in their writing. They rehearse aloud what they want to write,
sentence-by-sentence until they are confident to write independently. The use of WAGOLLS
helps children become exposed to high quality vocabulary.

2.7 Phonics Planning

Planning for phonics will be done separately (appendix 1 for planning template) from
literacy but with the understanding that good phonics teaching should link to the literacy
needs of the children within a literacy lesson and across the curriculum. Each Phonics lesson
includes the following sections:

e Revise — Overlearn the previous graphemes and words.
e Teach — Introduce a new grapheme / phoneme words / tricky words.

e Practise — Develop GPCs (grapheme phoneme correspondences) /read and spell new
words / tricky words.

e Apply — Use the new graphemes / words in games and activities to secure knowledge.

e Assess — Monitor progress within each phase to inform planning.
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Phonics planning can be downloaded from the oxford owl website or we have the
appropriate handbooks in school to support staff.

2.8 Classroom Environment

In the Early Years and KS1 each year group will have a Phonics display, concentrating on
sounds and key words / tricky words that the children are currently learning. Every class to
have a pocket chart / complex speed chart for revising sounds. Phonics mats are available in
every lesson to support children’s early writing across the curriculum. KS2 will have phonics
displays where necessary / if using the programme.

2.9 Reading scheme

Systematic synthetic phonics plays a key role in a rich and varied reading programme. The
school has invested in a reading scheme to support children to apply their phonic
knowledge and skills, as well as develop their reading comprehension. Reading books allow
children to consolidate and apply their phonics knowledge. Reading books are matched to
books that include graphemes and tricky words children have been taught. This makes it
easy for teachers, parents and children to choose a text that is matched to the child’s
growing phonic knowledge and that does not encourage a child to guess at words if they
included sounds they had not yet been taught.

The children take home 3 books every week:

1. The coloured storybook that they have been learning in school — this goes home
after the children have read it in school to build children’s corﬂ sl 3

a new text for them to read. -9y | By Wecan
E M Es play!

3. Alibrary book — a book for pleasure. This is what the parents read to their child /
children.
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If a child loses / damage books, we will ask for a contribution towards to the book so
we can replace it.

2.10 Word boxes

Word Box 19 Word Box 20

00 00

Each child will be given a word box to take home .The children food look
need to segment and blend the words. The word boxes will focus book
on a particular sound and the words associated to it. There are 47
word boxes. This is to encourage segmenting and blending. There soil good
are also Alien words to ready the children for phonics screening proof
test. These will be started in summer term in reception and carry & & d
through to Year 1. % . &

2.11 Phonics Training

We aim to ensure that all staff have up to date with current Phonics training. The role of the
Phonics Lead is to ensure that everyone has the relevant training as well as making sure
their own training is current and up to date. At Finlay we have purchased the Ruth Miskin’s
Read Write Inc portal to ensure all staff have relevant up to date training and have a good
quality resource to refer back to. The reading lead provides weekly training sessions and
keeps track of who attends with a practise map.

3. Impact

The impact of our curriculum can be measured and monitored in a variety of different ways.
As a school, we use Insight to monitor and measure progress in the core subjects: Maths,
Writing, and Reading and foundation subjects. This allows all class teachers to:

e Record formative and summative assessments from Nursery to Year 6.
e See everything you need to know about your individual pupils on a simple report.

¢ Instantly see how your class or year group is performing against your school’s
curriculum targets and spot issues.

e Set targets, record interventions, groups and comments.
e Quickly prepare for parents’ evening.

e Import pupil information and statutory assessment data

3.1 Assessment

Word Box 21

ar

charm

spark

LY
8 .,
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In the EYFS and KS1 we assess pupil progress on a Read Write Inc Phonics assessment
sheets (Appendix 2) and plot the children on a Phonics tracker grid each half term (6-

8 weeks). This shows nthe phonics / reading lead or staff with leadership training in Read
Write Inc are able to assess the children to ensure grouping is accurate.

The phonics and reading lead use an excel tracker grid and a grouping grid to ensure
progression and if not, what is put in place to support these children such as interventions.
This helps identify the lowest 20%. Throughout the year, Year 1 pupils will be given practice
papers for the phonics screening check to identify specific skills or any gaps in learning. This
will address what provision is put in place. This is shared with the English hub who currently
supports up whilst we are continue to embed the RWI scheme.

3.2 National Phonics Screening

The National Phonics Screening takes place for all children in Year 1 in June. Only the Year 1
teacher or Phonics Lead can administer the test within school. If children fail to pass during
Year 1, they will be expected to retake the test in Year 2. The data is submitted to the Local
Authority.

3.3 The roles and responsibilities of the Phonics Lead include:

e To help organise and order resources that are required

e To offer advice to teachers where required

e To encourage and lead training to staff

e To be aware of current developments in Phonics and update staff on these
developments/changes

e Toinform SLT and English Lead of changes and discuss any issues with them

e To monitor the standard of the teaching of Phonics through the school and support
teachers where needed

e To monitor progress and results of the Phonics Screening Test in Year 1

e To monitor lesson planning

e To track progress across each phase

e Gain support from outer agencies such as: the English Hub

e Gain support from Read Write Inc Trainer

e Engage in development days with Read Write Inc Trainer

e Engage in remote progress meetings so ensure progress / correct groupings

3.4 The roles and responsibilities of the English Lead:
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e To support and guide Phonics Lead where required.

Written by: Rosie Rees - Phonics Lead
Supported by: -

Date: September 2023
Review date: September 2024

Appendix 1- Phonics planning
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This is an example of a lesson plan from set 1. This can be downloaded from oxford
owl website or in the Read Write Inc handbook 1.
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This planning maybe used for new staff / staff needing the steps broken down more

to ensure quality teaching.

JUBISSISSY

‘sawaydelb

JSenfe)sTU Sp) X1F TS o1 ueD moeu Buluieuoo
SPIOM pUB SpJom
et w0 A @ o | pe— 1ttt |y
*pIEOq ST} UO “S20US)ISS SUTMOT[O] “S20UR)ISS SUTMOT[O] B0UJURS 30URIURs 8oUBUSS E 8]UM 10 peay
20U B SJLIM 0] JAYDES T 213 ) 0} TS s a1 aytam o} TS ¥sv | Surmoryoy st eyt o) TS ysv ST} 231w o) TS ysv Addy
Swres amsear) Sursn sprom OEIS Sursn sprom
oured amsear) Sursn OfEIiiE Susn spiom T8 2sussuou pue eas peay 8 =sussuou pue rea: peay
"$PIOAL RSURSTUOU [§ suesuou pure [ear peayy B esussuou pue g8 peay fepep
PUE TB2 1105 0] pIeoq & H IBuTpURlq :Surpuelq DD MaU BU] Ylim SpIom
uo 2wes Ae[d soTuoyd 250) BurpuRq ‘surpualq Aq spiom SUIMO[[O] a1} peay | AqQ SPIOA SUIMO[]O] 21} Peay Bunjeds pue Bunuswbas
Aq spiom SUIMO[[OF a1} peay | Aq Spiom SULMO[[OF a1} pead punoy Ao “Aen aonoeld "Ddo mau
Yoom ST} oI peaq ‘Jeat ‘patp ‘punoq “punory ‘punos ‘pnoyo ‘Aewr “Aerd — SumuawiZes ay} ypm spiom Buipeal
SpUTOS JSNE} SUTuTejuod ‘gos “voyd ‘a) -SuMuULMITas ‘pary ‘ord ‘a1} -SumuswiBes -Bunjuamdes £q spreoq o)y JIST) TO pue Buipus|q SEISET]
spIoMm JO S3ueI B ajum 0) T Aq sprom B3 ogum 0} TS Aq sprom 8T oy 0} TS | Aq sprom MG ey 0) weIpInyD spIoa AB 2)11M 0) WRIPIIYD Bsi5eid
spiom spiom
Yoem ST woxy | ANOL JySne} Ajsnorassd oyur §pIOM Ao JySne) Apsnorasad oy
sprom £3orn JySne) e desey xrur PEjjEs] Swipeer yoesL Ao JyBney Ajsnotaaid | sprom Ao jySne) Ajsnoard | xvor [FEjASEE Swipeer yoeal
oyur xvur i Surpear yoea L oyur xrur T Swpear yoea
“Yeam o) woxy B coweuoyd B8 o 2 7p n gawouoyd f oy ¢eweuoyd il | MERIE ¢oweuoyd I8 oy axew
spunos Jysne} Sururejuo ayewr sotwatders omy BN oyewr seweyderd om) Jeyy | o) oyew sewetders omy Jeyy | seweydeis om) 1B\ “punos
spIom Jo S5TURI B PRy “pUNoS 8y} MOTS TN} ok “PUNOS S} MOTS TN} oA “pUNos 8y} MOTS TN ok oY) MOTJS "TIN) INOA Iy splom Axou) yoes |
(6581416 /Ae) | “wmy A4 JsTJ SpUNos mau oy} | “wmny AN JSAJ SPUNOS MSU oY} | ‘) AJA JSIJ SPUNOS MU oY) | AN JSNJ PUNOS MaU I WY sawaydeli mau yoesa |
Yeem ey woy spunos deoey | S e -8 eweuoyd yoeer | TS oL — ff sweuoyd yoeey, | Y5 ey < fil eweuoyd yoeo 11e.L — [ eweuoyd goeaL yoeal
B
wroxy spIom Aorn e deoay 81 pue ] sawsydelf
Yeam 4 WO Spunos 4 WO SpUnos 4 WO Spunos woiy spunos | paulies| Alsnolnsid SS5ET]
atp woxy seursyders e deoay Jysne} Ajsnorasad deoay Jysne) Ajsnorasid deosy ysne} Ajsnorasad deoay y3ne) Ajsnorasad deoay MBIADY [ JISIADY
RepLig Kepsinyl Aepsaupap Kepsan] Kepuop

as)10eld "spiom 4H Buijjads pue Buipeas 38(j5€Ig
spJom Bujjads pue Buipeal asnoeld (¥2am e  1nog

o) Bipear o

"S30Ualuas bunum asnoeld ‘saousjuas buipeal asnoeld ‘spiom 2ige|Ashjod Buijads pue buipeal

:spiom ay) Buipeas yoea| sswaydesh pauses| AiMau ylIm SPIOM pUE SJUBUOSUOD JUSIE[PE LM

uipeal o} sswaydeib mau yoes] ‘paules| ale Asy) se [ISE 1o ||eval pue uonuboosl SSIIGET] (Bulyoeal

I :sawaydels "L yaam

12



Finlay Community School

Appendix 2 — Phonics assessment sheet.

Assarswrment 1

Assessment 1

[T ————
o ¥ o] T Bl g Al o

St 1 Sowundh Group &

Sat I Ssunds Group ©
i g oy el b el T

ettty Growp (Prericcopy Manters 1-10)

|

Elin am red bin

Rt Gozup

¢ch ng nk gqu sh th
)| chip  shop  sunk  that
é fas  gip guk rob

S A P R A S L g LR SR8 i e i A R B

Aawmnamest 1

ReadWriteqn:

GCreen Crous
& | flat  pink  help  thick
é plut dimp criff slom
Purgls oo |
B with  off thin  wil
£ his them that have
Pk Greerp |
ay ee igh ow oo oo
i |tray creep  sight  blow
@- skoy spoom smoll  fleep
S| lots  block  long  this
& them  went that stop

T e LT T

Crmange Groum
ar or air ir  ou oy
E start  horse  stair  house  boy
@ norg oufl  firk  stoy
JBE) | rest smell  seft  play
£ feel stay which  about
-'rlll:-ul:lmp 1
@ dorp  pight  clow  theobk
hoy nair  ploun  gart
SBED|thing  right  night  sleep  boy
& quick  lile  think  know  smart

S A B A St 2 L R, AR SRR Bt R ok B R B

Read i Titen:

o [FE -3 o

Aawmnament 1

grafe  shime
sneap

é steab  groit

doke  vuke shoop

Lo Gretel sat on o stool and cooked Bread and buns
and milk puddings. The witch put on her clumpy
boots and tock the food to the hut, pushing it in at
the window.

But Hansel fooled the witch. When she asked to
feel his wrist, as proof that ke was getting fat, he
stuck a twig out of the window. The witch fele
the twig.

“Too thin, too thin!® she screeched. “But | will
still cook wou for my banch!™

%he drogged Hansel into the kitchen.

the looked at Gretel, spooning salt into the pot.
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@ He reachied up and put the jor of oil on the high sheif.

“I will sell it,” he said to his yellow dog, pointing at
the jar of oil with his long stick.

“1 think | will s2il it for a jor of gold coins. Think of
all the lovely good food | con enjoy when | am a very
rich man. | will #at oysters, bailed goaose, big joints
of lwmb and kot bread fresh from the grill. | will eat
sweet milk puddings, and banana jelly. § will ask a
rich girl = magbe even a princess = to join me. We will
marry, ard live together in o grand house - maybe a
palace = with soft carpets and bright woollen rugs.

with splendid rings on her fingers and gold cround
her neck. Our garden will be full of green plants and
tall trees. | will grow lemaons, and mangoes. And | will
appoint a poor man to do all the odd jobs.®

“Py princess will hawe the best embroidered dresses,
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Once upon a tisse, there was 0 marchant who had theee
daughters. He loved all three but kept o special place in his
hieart for Beauty, the pousgest doughter.

Beauty was abwaogs sweet-naturad and chaerll, wslke the
other daughcers, who were often grumpy and jealos.

A day camid whes thi serchant had to go away on
important busisess. As ke would be gone for some cis,
hi said o ks doughters, “What gifts would gou B me to
briag you?*

The cldest acked for jewelk. The second acked for
fine clothas.

Beauty taid, “Dear fatker, chere & nothing | need. Just
your safe repem.™

Her father issisted, so she replisd at last, “Then bring e
ohit bowiclisst sk gou can find =

The marchant's business wiant wil and finally he began
his long journey kome. I his bag were tha gifts for ki
daiightars apart from ch rose for Badiity
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